This paper addresses the barriers that prevent Palestinian refugee children from obtaining education during their transition in the host country, Malaysia. It creates awareness among the Palestinian refugee community about this critical issue which threatens the future of their children who might spend many years without receiving adequate learning opportunities. The present study is based on a qualitative approach which is commonly used to explore recent phenomenon and provide an in-depth understanding of human behaviours and beliefs based on their points of view. It collected data employing semi-structured interviews with 30 Palestinian refugee families moving from Iraq, Syria and the Gaza Strip, and currently residing in Malaysia, waiting to be resettled in a third country through the United Nations High Commissioner for Refugees (UNHCR) office in Kuala Lumpur. Using thematic analysis technique, the research shows that there are economic, institutional and parental challenges preventing the Palestinian refugee children from receiving education in Malaysia. Also, it reveals how such challenges lead to negative psychological impacts among the parents and their children. Moreover, it is found that the parents did not play an adequate role in utilising potential alternative pathways to education. Finally, it offers a realistic solution to return these children to a viable education.
Introduction
The number of refugees is rapidly increasing. Presently, there are 25.4 million refugees globally; 19.9 million are officially registered at the United Nations High Commissioner for Refugees (UNHCR) while 5.4 million Palestinian refugees are under the mandate of the United Nations Relief and Works Agency (UNRWA). 2 Statistically, 85% (16.9 million) of the world refugee population is hosted in developing countries and the number of forcibly displaced people is on the rise globally. 3 Children constitute 51% (6.4 million) of the refugee population and according to the Refugee Education Management Information System (REMIS), only 61% of them attend primary education while 23% go to secondary school. 4 Educators, world leaders, policymakers and decision-makers 073 Rohaiza Rokis , and d Muhammad Eid a Iy agree that education for refugee children paves the way to a brighter future at the personal, family, community, country and global levels as it equips them with vital skills and knowledge, and saves them from being socially marginalised. 5 Children are usually the most affected by immigration. 6 A refugee is very likely to spend 20 years in refuge, struggling to meet basic survival needs and fulfil dreams. 7 In the fourth item of the 2016 Agenda for Action for Children, Migration and Displacement, UNICEF officially asks world leaders to "keep all refugee and migrant children learning". 8 In 2016; however, 3.5 million refugee children attended zero school days while they were supposed to attend 200 days. 9 As Dryden-Peterson put it, refugee children are "caught between the global promise of universal human rights, the definition of citizenship rights within nation-states, and the realisation of these sets of rights in everyday practices". 10
Palestinian Refugees: Historical Background
The 1948 Israeli war in Palestine, al-Nakba, was a turning point in the life of the Palestinians when their society came under the Israeli occupation rooting out and transferring hundreds of thousands of them to different countries. 11 The United Nations‖ statistics showed that about 750,000 Palestinians were forcibly dismissed from Palestine to live as refugees in humiliating refugee camps inside Arab countries such as Lebanon, Syria, Jordan and Iraq as well as inside the Palestinian territories in the Gaza Strip and the West Bank. 12 This number of Palestinian 073 cation among the Palestinian Refugee Children in The Barriers to Edu Malaysia refugees that began in 1948 with less than a million has reached almost 6 million. 13 From that year up to the present, the Palestinian society has grown in an abnormal atmosphere that negatively affects the society, socially, economically, politically and psychologically. 14 Conflict and widespread insecurity in Arab countries brought about terrifying consequences against the Palestinian refugees who have stayed in refugee camps since 1948. After the civil war in Iraq in 2006, for example, they became targets of arbitrary arrests, violence, discrimination and ruthless killings. The UNHCR documented a significant number of Palestinians tortured by different armed groups. The unusual situation spread fear among them especially after receiving verbal and written messages to stop sending their children to schools and leave the country. 15 Similarly, the civil war in Syria which started in March 2011 has significantly affected the life of the Palestinian refugees, killing thousands of them. 16 According to UNRWA, the conflict resulted in the fleeing of 110.000 Palestinian refugees to neighbouring countries or Europe and the internal displacement of 280.000. 17 The Gaza Strip also witnessed a series of cruel Israeli military attacks, resulting in people‖s displacement. In 2008, a comprehensive Israeli military campaign brought about a significant number of causalities among Palestinians 18 and significant destruction in the Strip‖s infrastruc-13 United Nations Relief and Works Agency (UNRWA), UNRWA in Figures (Geneva, UNHCR, 2017 20 The most devastating Israeli war on Gaza erupted in 2014 killing 2,149 Palestinians, displacing 461,643 families to seek refuge in UNRWA schools and other shelters 21 and demolishing homes, schools, mosques, hospitals as well as cemeteries. Above all, a tight blockade was imposed by Israel and created a humanitarian crisis in Gaza, forcing Palestinians to flee to save their lives. 22 23 Wars against Palestine have destroyed not only the people‖s life and infrastructure, but also damaged its internal structures including education. This situation has forced thousands of Palestinians to either flee or migrate for resettlement to sympathetic countries. The resettlement journey has exposed them to countless uncertainties. While some took the adventure and dealt with smugglers to travel to Europe illegally via death boats, others sought asylum in Asian countries such as Malaysia as they were encouraged by the policy of visas upon arrival and the existence of a UNHCR office to register asylum seekers until their resettlement in a third country. Based on UNHCR statistics of June 2018, there are 780 Palestinian refugees in Malaysia waiting to be resettled in a third country. 24 Eid (2018) displayed the general image of Palestinian refugees in Malaysia and showed that their life is mainly characterized by uncertain-cation among the Palestinian Refugee Children in The Barriers to Edu Malaysia ty and instability from 1948, Nakba, till the present. Based on this study, the Palestinian refugees which moved from Iraq, Syria and the Gaza Strip commonly identified their stay in Malaysia as transitional rather than stable and experrsed that they experience displacement for the second time. 25 In "The Palestinians: Seventy Years of Refuge and Displacement", Eid and Diah (2018) also discussed that some Palestinian refugees were forced to move from one destination to another and lead unstable living conditions-socially, economically and psychologically. When they came to Malaysia, they registered themselves as refugees under the protection of UNHCR which will organize their resettlement in a third country. However, they do not have the right to choose the country to resettle in or the family members to join. Consequently, they described their life as a kind of displacement especially when family members started to be scattered in different countries around the world. 26 The residence of the Palestinian refugee families in Malaysia is considered illegal by the Malaysian government and the UNHCR cards are not approved by the state to be official documents to legalise getting jobs or sending children to public schools. Badrasawi, Ahmed and Eid (2018) discussed that refugee children become victims of political conflict especially when they are forced to leave learning seats. The study examined two cases related to education experiences among Syrian and Palestinian refugee children in Malaysia and found that they confronted social, economic and psychological berries preventing them from pursuing their education. 27 In Malaysia, educational programs for refugee children are run by non-governmental organisations (NGOs) such as the United Nations High Commissioner for Refugees (UNHCR) which has been operating in Malaysia since 1975 to assist migrants. 28 organisation -oral permission‖ to work on its land. Consequently, UNHCR lacks the power and authority to implement official program for migrants in Malaysia compared to its offices in other countries. 29 Even though refugees face challenges such as unemployment, low language proficiency, cultural differences which culminate in the development of psychological pressures and anxiety among them, 30 31 some tend to utilise personal and physical resources to help them reduce the effects of difficult experiences that hinder their stability. This enables them to better control their life and adjust better to life changes caused by transition or resettlement. 32
Methodology
To obtain the data, the relevant data have been collected by semistructured interviews with 30 Palestinian families. An interview was also conducted with the executive manager of the Malaysian Social Research Institute (MSRI). An in-depth interview is a purposive conversation which supports research to explore particular themes related to its objectives. The Palestinian families in the study were selected using purposive sampling which is "a sample selection technique implemented by researchers who are familiar with the target population", 33 so that it may "investigate the experiences of a particular group of people and, at the same time, justify the reason why they choose the sample in this way" 34 35 The families have been living in Malaysia for more than five years, and they are registered at the Office of the United Nations High
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Commissioner for Refugees (UNHCR) and waiting for resettlement in a third country. They fled from the horror of conflicts in Iraq, Syria and the Gaza Strip. The interviews were mostly administered with the head of the family whether male or female. 36 Each interview lasted between 60 to 90 minutes. All the 30 interviews were recorded, transcribed and translated from Arabic to English. After categorising and coding the data, similarities and differences across participants highlighted the common barriers to education upon transition in Malaysia.
Conceptual Framework
People tend to migrate for seeking security from conflicts 37 and resettle in a new environment which grants them more desirable opportunities including education for their children. 38 Even though education is usually ranked as a secondary driver for migration, the literature identifies it as a significant factor in bringing about a better life. 39 The journey of refuge often involves multiple transitional destinations, imposing long-term waiting without predictions about the future among asylum seekers who become overwhelmed by feelings of uncertainty. 40 When it comes to formal education, their children face numerous challenges which limit their access to adequate learning environments. Such barriers include legal restrictions, economic conditions, institutional procedures, parents‖ language and poor learning environment and discrimination. 41
Legal Restrictions
For better understanding, it is very important to distinguish between a migrant and refugee. According to the United Nations High Commissioner for Refugees (UNHCR) 1951 convention and its 1967
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protocol, a refugee is "a person who is outside his or her country of nationality or habitual residence; has a well-founded fear of being persecuted because of his or her race, religion, nationality, membership of a particular social group or political opinion; and is unable or unwilling to avail him− or herself of the protection of that country, or to return there, for fear of persecution". 42 On the other hand, a migrant is the person who voluntarily moves to live in another country, expecting better living conditions in terms of job, security, and freedom. He/She has the choice to return to his/her homeland whenever he/she decides so. 43 The policies of Malaysia after independence enact strict laws against the resettlement of refugees. Following its independence in 1957, Malaysia did not sign the 1951 Convention to be an open country receiving refugees 44 45 46 mainly because developing countries in Asia are not financially capable to meet the needs of refugees including healthcare, education and well-being. 47 Nonetheless, numerous waves of migrants from Indonesia, the Philippines, Myanmar, and Bosnia arrived in Malaysia between the 1970s and 1990s. 48 the number of migrants in Malaysia ranged between 4 to 5 million, coming from different countries including the Middle East. 52 The country intended to temporarily receive this flow of migrants on the basis of humanitarian assistance and sympathise with them for being Muslims. 53 54 Literature shows that there are many reasons that caused Malaysia to follow this strict policy against migrants. First of all, it considers the existence of migrants as a financial burden which requires the country to establish and run various organisations to support them. In addition, Malaysia views the heavy presence of migrants as a threat to its national security and any tolerance to this will encourage others to come to the country. 55 Based on these reasons, the Malaysian government has decided to deal with the migrant issue only on the basis of humanitarian assistance and understanding the migrants‖ crisis in terms of a -case-by-case‖ basis rather than a formal contact with international organisations. 56 Thus, the rapid increase in the number of refugees creates a burden on the host country such as Malaysia which has been a transitional destination by a significant number of refugees encouraged by the policy of visa upon arrival.
Economic Barriers
Because the number of international immigrants has increased significantly, the governments of host countries are unable to provide comprehensive programs to ensure the well-being of children. 57 The Pal-
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estinian refugees in Turkey, for example, did not receive humanitarian aid provided by the Turkish government or from international organisations such as UNRWA and UNHCR. Because of the high cost of living in Turkey, parents accepted work for low wages to survive. They ignored their children‖s education because they could not offer them the necessities for schooling. 58 Refugee children are very likely to suffer because of the low socio-economic status of the family which makes their parents unable to meet their basic needs. It can also negatively affect their cognitive abilities and behaviour, particularly in early education. 59 Economic pressures force refugee parents to work for long hours. Meanwhile, their children are left physically, emotionally and educationally isolated from the parenting process. These feelings of isolation make them depressed, and when they become teenagers, they develop social and psychological problems. 60 Studies of refugee families showed that unemployment and financial hardships made the families suffer from food shortage and live in crowded houses. They also hindered them from securing education for their children. This situation affected their children psychologically and lowered their self-esteem. As a result, they isolated themselves from their surroundings and limited their social interaction. Needless to say, the children developed difficulties in terms of learning the new language, academic achievement and cognitive stimulation at home. 61 
Institutional Barriers
Besides economic challenges, there are institutional barriers which hinder refugee children from having educational opportunities. Interestingly, when refugees leave their countries, they hope for better living conditions including quality education for their children. 65 However, their journey towards resettlement often includes many transitional destinations where they might be gathered in refugee camps which do not provide educational facilities. During this time, their children face disruption in their education as what happened with Burmese refugee children in Thailand before their resettlement in the USA. This caused them to struggle with learning difficulties after resettlement. 66 It is also important to understand that refugee children come from different social and cultural backgrounds and have various educational systems and learning experience. 67 These circumstances negatively affect their learning and constitute a real challenge to host countries which attempted to deal with them by running short-term programs to offer quick solutions for the increasing number of refugee children. To overcome these challenges, the host countries started to run long-term programmes which proposed engaging parents in the educational process to help their children. 68 However, some schools do not have the financial capability and resources to let parents become involved in the educational programs, 69
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hire interpreters to translate the required educational role or even provide childcare during meetings with teachers. 70
Parental Language Barriers
Language proficiency constitutes another obstacle when it comes to communication between school and refugee parents. During meetings with teachers, the parents relied on their children for translation. 71 When their children need academic support at home, the parents are less likely to help them with the new language. As a result, their children perform poorly at school. 72 Parents‖ lack of language proficiency created a new gap between them and their children especially those who were born in the new environment after resettlement. 73 Furthermore, lack of language proficiency make refugees dependent on others which lowers their selfesteem and causes them to isolate themselves from their surroundings by limiting their social interaction. 74 The literature also shows that refugee children struggled with feelings of alienation due to their inability to communicate with their peers in the new environment. 75 Differences in cultural norms and values are additional challenges that can affect the academic achievement of refugee children. Somali children, for example, did not interact with the secular educational system in New Zealand. 76 Muslim refugee children in 
Poor Learning Environment and Discrimination
Inadequate educational experiences characterised by receiving insufficient materials hindered refugee children from obtaining quality education. Lack of sufficient educational resources is attributed to discrimination from staff against refugee children which negatively affects their assimilation and leads to their frustration, anxiety and dropping out of school. 78 79 A study on the Burundian refugee community in the USA found that refugee families did not receive adequate support to help their children learn English. As a result, their children remained with limited language proficiency which hindered their educational achievement and adjustment to the new society. 80
Research Findings and Analysis
Based on the current study, it is found that there are challenges to education experienced by the Palestinian refugee children in Malaysia. They are based on the economic, institutional and parental challenges.
Economic Challenges
The reviewed literature shows that the economic status of refugees forces them to work for long hours in order to cover the basic needs of their families such as food and monthly rent. The results of the current study show that some of the Palestinian refugee families are not able to send their children to school because they cannot afford it while they can hardly meet their basic needs. Other families are forced to send their children to work because the father is absent or sick. The low economic status of the families is reflected in the nature of their jobs as workers in Arab restaurants. Their income is hardly enough to meet the basic needs 77 While some Palestinian refugee families expressed that their economic status makes them unable to afford school fees, others view education for their children as a second priority due to their health, unemployment or age. Children of such poor refugee families do not go to school; rather, they are more likely to work where they are exposed to exploitation and physical and verbal abuse. 81 In such cases, parents depend economically on their children to cover the family‖s basic needs. For example, Ayman planned a better education for his children, but he believes that his plans are now only dreams. He said:
"After I had become sick, I stopped going to work. Two of my young sons stopped their secondary school to work in a restaurant. They work for more than 12 hours a day and come back home very late. The whole family depends on their payment to cover the basic needs such as utility bills, food and rent". In another case, Omar and his brother were forced to quit school after their father had migrated illegally to Europe in the hope of a family reunion one day. In this regard, Omar said:
"I lost hope in going back to school. I wish I could study again, but I cannot because I have to work. During our stay in Malaysia, we struggle with critical living situations. My brother and I stopped school to work in restaurants with humiliating conditions working for more than 13 hours per day for a pay which is hardly enough to meet our basic needs such as the bills, food and the flat rent".
Institutional Challenges
Besides the economic challenges, there are institutional factors which prevent refugee families from sending their children to school. The present study shows the extent to which NGOs do not provide satisfying solutions to the problem of schooling for refugee children. The Malaysian Social Research Institute (MSRI) for example, is one of 11 im-
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plementing partners of UNHCR and provides humanitarian, psychological and educational support for refugees of various linguistic and cultural backgrounds. The refugee parents believe that they have to send their children to its school within the few available and affordable options. Many of their children go to the MSRI School even though the parents claim that it lacks -adequate academic and human resources‖. Asma, for example, sends her children to MSRI because for her, it is -the best available option‖. However, her children are disappointed with the school and demanded to join a regular school, but she cannot afford it. In this regard, she said:
"My children always ask me with frustration to go to a normal school like other kids because they cannot adapt to the school system and environment as the school combines students of different ages, educational levels, social backgrounds and gender in one classroom".
In another case, Ameer points out that he sends his three young sons to the MSRI School even though he believes that NGO schools are not a satisfactory option. He says:
"When I visited the school, I found that teachers are mainly refugees who volunteered to teach refugee children. These teachers do not have sufficient teaching experiences. And the most critical challenge is the school is not recognised by the Ministry of Education in Malaysia. Despite these challenges, I believe that this school is good for keeping my children away from the streets". To verify the situation, an official interview was conducted with Mrs. Lia Saed, the executive manager of the Malaysian Social Research Institute (MSRI), and she referred that MSRI seeks to provide refugee children with educational programs despite the challenges ahead. The Palestinian refugee parents are dissatisfied with the school as they expect it to practice a system similar to national or international schools. In this regard, she says, "MSRI started with two classes to provide education for few refugee children. However, the number of refugee students rapidly increased and almost reached 140. With limited space and resources, we managed to open six more classes to absorb the students, putting students from Standards 1 and 2 together, Standards 3 and 4 together and Standards 5 and 6 together, recruiting refugee teachers and volunteers to teach the children. Parents express
"All I wish from going to Europe is securing my sons' future. Gaining European passports will allow them to continue their education". In this regard, Mrs. Lia Saed blamed parents for their preference to wait for resettlement in order to start their life, forgetting that they are likely to spend many years in transition while their children are out of school. She said, "The organisation encourages students to keep coming to school and continue their education rather than waiting for resettlement because if they stop coming, they are likely to have a two-or three-year gap in their education. As a result, they might become too old to join the grade which matches their academic level and fail to continue. I believe that the MSRI School, with all its challenges and limitations, is better than leaving children hanging out in the streets". The previous discussion presented the three important barriers (economic, institutional and parental), preventing the Palestinian refugee children from going to school in Malaysia. These issues have negatively affected the children and their parents and put them under huge psychological pressure. The informants commonly described themselves as -nervous‖ or -psychologically exhausted‖. Sharif, for example, said, 
Discussion and Recommendation
Refuge is one of the most common issues affecting millions of people around the world. Previous studies showed the role of political instability in forcing people to migrate from conflict-affected zones.
The current paper is based on fieldwork which examined the economic, institutional and parental factors that prevent the Palestinian refu-033 cation among the Palestinian Refugee Children in The Barriers to Edu Malaysia gee children from obtaining education. These obstacles are common among refugees around the world. However, this research highlighted how the Palestinian parents have not had an effective role encouraging their children to pursue education. The literature showed that Burmese refugee parents motivated their children to continue their education even though they did not have the necessary skills, the ways or the "resources" to help them continue their education before resettlement. They participated in different school programs with their children. This has proven to be an effective means to assist them perform well. 83 Another study showed that the Somali refugee parents collaborated with teachers to improve the educational performance of their children. Furthermore, the children attributed their academic achievement to the positive role of their parents. 84 The systematic analysis of the Palestinian parents‖ responses revealed that the parents did not give education a priority, marginalising all possible available options such as schooling services offered by the Malaysian Social Research Institute (MSRI). In addition to the economic barrier (that they could not pay for transportation to school), they justified that lack of accreditation and documentation of educational achievement did not encourage them to send their children to learn at this NGO school. Furthermore, they had misperceptions that their children will start to be involved in systematic educational programs once they obtain resettlement in a third country, ignoring the fact that their children are growing up with increasing years of being out of school. As referred earlier by the executive director of MSRI, parents should not keep their children at home waiting for an unpredictable resettlement. A study of Somali refugees in Kenya (Dadaab camps) found that the Somali refugee students used local sources such as family to overcome obstacles and created efficient workable educational pathways for them. 85 In this sense, the educational needs of refugee children are best met by the involvement of parents in the educational experiences of their children. They
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have to utilise all possible educational opportunities, supervise their academic work and progress, and familiarise themselves with the content of learning materials. 86 The participating parents in this study did not think about educational alternatives which could develop the study skills of their children such as home-schooling. Interestingly, many of the participants had a degree in higher education and some of them worked as teachers.
In contrast, the Bosnian refugees who experienced tragedies during the war in their country were fully aware of the value of education wherever they moved. Accordingly, their teenage children were determined to improve their status through education during their transitional stay in the USA. 87 Immigrant Chinese parents had a unique parental involvement by spending extra time and effort, working with their children at home reading textbooks and workbooks. 88 In some cases, grandparents become a significant source of support whether emotionally by bringing the family together or socially by taking care of the children while parents are busy with paid work. 89 Close intergenerational relationships lead to cultural continuation and cooperation represented by carrying out numerous responsibilities including tutoring. 90 Childrearing refers to the development of children socially, economically and psychologically. It is a social role usually taken by the parents of the child. Literature shows that there is a correlation between family closeness and childrearing. That is, the closer the parents, the more they are satisfied with upbringing their children. 91 Deep analysis of the responses provided by the parents during the interviews revealed a kind of contradiction between their beliefs, hopes and practices. When 86 Ibid., 87 Jacqueline Mosselson, "Roots & Routes: A Re-imagining of Refugee Identity Constructions and the Implications for Schooling," Current Issues in Comparative Education 9, no. 1 (2006) they were asked about childrearing while in transition, they commonly identified it in terms of providing education for their children. They justified that their critical economic status did not give them the potential to pay for education costs. For them, obtaining education becomes a hope that cannot be fulfilled in Malaysia. Even though the NGO school run by MSRI is free of charge, the parents tended to irrationally criticise its system and describe it as useless as long as it does not officially document the academic achievement of their children.
The literature narrates successful attempts for providing education for refugee children. For example, displaced refugees from Peshawar, Pakistan and Afghanistan managed to reorganise themselves a few weeks following their displacement. They collected tents donated by NGOs, trained young people from the refugee community and established an open school. One of the most important lessons which refugees must learn from their experience is that these groups had the motivation and encouragement to receive training to work as teachers or in any skills needed. 92 By examining various initiatives implemented by refugee communities, the researchers took practical measures to create full awareness among the parents, find support from the Ministry of Education in Palestine and the official representative of the Palestinians in Malaysia (the Palestinian Embassy in Kuala Lumpur). They implemented an initiative aimed at creating educational opportunity and returning children to a learning environment. Initially, they met the educated parents and discussed with them the negative situation of leaving children without education, and proposed to form a parental council. Then the parental council had an official meeting with the Palestinian ambassador, Dr. Anwar Al-Agha, who welcomed the idea and facilitated the following steps. The initiative was based on the suggestion of providing e-learning through which the children would learn the same curriculum taught in schools in Palestine. The embassy opened classes inside the embassy and divided the students into their appropriate academic levels. Video conference was suggested to be used to present the lessons for the students under the supervision of volunteer educated refugee parents. In the end of the year, the students could sit for final exams inside the embassy also under the Rohaiza Rokis , and d Muhammad Eid a Iy supervision of the parents‖ council and a representative from the Ministry of Education. Exam papers would be sent to the Ministry of Education in Palestine to issue certificates for students documenting that they would move to the next grade or level.
Conclusion
This paper described the educational experiences of the Palestinian refugee children in Malaysia. It first highlighted the historical background of the Palestinian refugees and focused on the source of their consistent instability and uncertainty, represented by the Nakba. Then it discussed their challenging experiences in Iraq, Syria and the Gaza Strip which forced them to flee and seek resettlement in a third country through UNHCR in Malaysia, where they stay as a transitional destination. After that, it reviewed the living circumstances of the Palestinian refugees during this transition. In particular, the paper displayed the economic, institutional and parental barriers which hindered their children from obtaining education.
The study also shed light on the inadequate parental role among the Palestinian refugees in Malaysia. Finally, a reasonable solution has been proposed to return these children to the track of education. The advantage of this solution is supported by the fact that their educational achievement will be documented and accredited by the Ministry of Education in Palestine. In this case, they can proceed with their educational journey after resettlement with the minimal gaps in school age.
At this juncture, particular concerns must be addressed on the wellbeing of refugee children. Many parents and guardians are apprehensive to continue their uncertain and unpredictable life in Malaysia. They are particularly worried about the future of their children, especially that relates to education. They believe in giving education -both for boys and girls -but apparently it is not easily available for them due to policy related matters and educational cost. Many children especially daughters stay at home without schooling. This situation is not good, as it brings towards consequential chains of problems, for example in the case of child workers whereby these children ended up having to work at restaurants and other business outlets.
At the same time, refugee parents must also start to reorient their thinking perspective that resettlement to Europe-an opportunity that they wish to have-is not easily attainable, just for everyone. Since staying in Malaysia may not be a temporal basis, Malaysian Government has to ascertain the educational situations of Palestinian refugee children in Malaysia are well taken care of. As the old proverb says, problems beget problems.
In the nutshell, this paper is based on the common authentic experience of the Palestinian refugee children in Malaysia and presents their urgent educational needs. It contributes to the body of literature by providing insights related to their educational experience while in transition in Malaysia. It discusses the barriers which deprive them from their right to education; a current issue common between millions of refugee children around the world. For this, the paper proposes a reasonable solution to these children by offering them educational opportunities which help them to fill the gaps in the years they have been forced away from school and develop their study skills before resettlement.
